
Covid-19 Recovery Framework
This document has been created to identify and collate some of the main drivers for education recovery plans due to Covid-19. The speed at which we approach the recovery phase means that our local authorities have to act fast, with a range of advice from national and international bodies. Aspects of recovery will often be individual to each local authority and educational setting. However, there may well be areas where a regional, collective response will be appropriate and desirable.
Individual local authorities can use this document to support their recovery planning at both local authority and school level. This document has been created to help distil and make sense of the advice and create practical questions for consideration for local authority, school and early years settings. 

SEIC can facilitate a joined up, system level view to supporting aspects of the recovery phase. We can use this platform to share intelligence, utilise collective expertise and collaborate regionally to respond to key challenges. We will continue to distil advice as this evolves over the coming weeks and months and where possible support scenario planning, sharing practical examples.  
 
We are considering both the ongoing response and planning for the future. There are policy developments, support, advice and guidance currently being produced.  
The Scottish Government have created national recovery documentation outlining 10 main workstreams; Term 4 Learning, Preparing for next academic year, Curriculum and Assessment, Supporting learners from disadvantaged backgrounds, Pastoral Care, Workforce Support, Workforce Planning, School Improvement, Critical Childcare and Early learning and childcare.  
ADES have 7 main workstreams; Legislation/statutory requirements, SQA, 1140 hours, Vulnerable young people and families, Resources and Staffing, Term 4 and Recovery.  
Education Scotland have 7 workstreams; Practitioner support for online learning, online support for headteachers and others, Support learning at home, Assessment within the BGE, Learning, teaching and assessment in senior phase, transitions in new context, Improvement Planning in ELC. Education Scotland South East Improvement team have 4 workstreams with a focus on Learning, Teaching and Assessment, Leadership, Health & Wellbeing and Learning at home.
SEIC have workstream recovery planning currently being undertaken; Data and Analysis, Emotional Wellbeing, Equity & Parental Engagement, Leadership and Professional Learning, Mathematics and Numeracy and Quality Improvement.

[bookmark: _Hlk39584143]Our Approach         
We need to consider our recovery plan and to be aware that the recovery phase will continue throughout academic session 2020/21. This will not be a ‘quick fix’ nor can it be an immediate return to ‘business as usual’ when the government advice moves to gradually lift restrictions.  Our focussed actions are:
                                                                                                             
Protection/Safety – Logistics and distancing to protect against this virus and follow up to date public health advice, to ensure there is confidence from parents, staff, children and young people.
Inclusion, Wellbeing and Equalities- Consideration to mental, emotional, physical wellbeing of children, young people, staff and families.
Equity - Revised planning must include planning for children and young people living in poverty and deprivation and in particular, those being supported by Attainment Scotland Fund (PEF and SAC). 
Assessment - Ensure we have assessment fit for purpose and proportionate with processes articulating across stages, sectors and region. Taking into consideration the progress and engagement of learning during the virtual learning.
Curriculum – Refresh the narrative around curriculum to support a revised curriculum rationale to reflect and recognise the importance of the four capacities during this time to maintain engagement and move learning forward.
School Improvement Processes – Effective and collaborative self-evaluation leading to a focussed and relevant plan with which supports stakeholders in the recovery phase - measurable and achievable outcomes for learners. 
Data and Research– Utilise the numerous and most relevant available data and evidence based research to target resources, share what works and support recovery.  Information should be gathered from parents/carers, partners children and young people in a national, regional and local context. 
Pastoral Care – Consult and co-construct supports for all stakeholders. Use vulnerable guidance to do this to ensure no one is left behind and all those in the Equalities Act who would be seen to have protective characterises are prioritised.
Staff - Support all staff groups within schools context to adapt and develop new skills and provide professional learning and emotional support required for the ‘new normal’. 
Blended learning – Scenario planning to establish a coherent and progressive blended learning curriculum.



Our Principles
. 
Our guiding principles for our recovery phase actions are founded in Getting It Right For Every Child (GIRFEC). GIRFEC is central to all government policies which support children, young people and their families and is delivered through services and people who work with families. Therefore, during the recovery phase these are the principles by which we will make our decisions:
is child-focused - it ensures the child or young person – and their family – is at the centre of decision-making and the support available to them
is based on an understanding of the wellbeing of a child in their current situation - it takes into consideration the wider influences on a child or young person and their developmental needs when thinking about their wellbeing, so that the right support can be offered
is based on tackling needs early - it aims to ensure needs are identified as early as possible to avoid bigger concerns or problems developing
requires joined-up working - it is about children, young people, parents, partners and the community and the services they need working together in a coordinated way to meet the specific needs and improve their wellbeing
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Our Planning         

To plan the reopening of schools this may be a useful tool to evaluate the necessary strategic planning required and operational considerations over a three phased planning scenario. This is not intended as guidance, rather examples within this process for you to further consider in your local context: 
	Prior to reopening
	During a reopening phase
	Reopened schools

	SAFE OPERATIONS

	Clear guidance on parameters for decision making regarding school openings. They will require to be progressive, with an initial view of beginning in areas with the lowest rates of possible transmission. 
Develop a decision model for reclosing and reopening schoas required due to possible resurgences of community transmissions.
	Local Authorities will co-ordinate and communicate mechanisms that promote dialogue and engagement with communities, parents and children on education matters.
	Develop a decision model for reclosing and reopening schools as required due to possible resurgences of community transmissions.

	Phased school openings – for example, they could initially limit to a few days a week or for certain year groups. National policies should provide clear guidance. 
	Decisions will be necessary regarding the cohorts of children and their time in school versus remote learning?
	How do we ensure there is a focus on equity whilst a full consideration of equality for all?

	Develop clear and easy to understand protocols on physical distancing measures (4m2 per pupil/8-13 per classroom) prohibiting large gatherings, staggering the start and end of the school day, staggering lunches, moving classes to temporary spaces and outdoors, having teachers move and not classes and having schools in shifts to reduce class size.
	Implementation of the agreed protocols and how they will be assessed and monitored.
	Full protocol to be under constant review and consideration based on the success of the protocols being observed.

	Develop detailed protocols on hygiene measures, including handwashing, respiratory etiquette, use of protective equipment, cleaning procedures for facilities and safe food preparation practices.
Risk assessments where needed.

	Ensure all staff are fully familiar with implementation of social distancing and school hygiene practices and monitor the numbers of staff required. Cleaning staff to be fully trained with new procedures.
	Emphasize behaviour changes to increase both the intensity and frequency of cleaning and disinfection activities and provide waste management practices.

	Guidance should consider staff, teachers, children and young people who are at high risk due to age or underlying medical conditions, with plans to cover teacher absence and continue remote education to support learners unable to attend school.

	Schools should ensure there is space to temporarily separate sick students and staff without stigma. Share procedures with staff, parents, children and young people including advising all sick stakeholders stay at home.
	On-going guidance to support anyone with occurring symptoms.

	FOCUS ON LEARNING

	Provide teachers and school leaders with support and training on remote learning and ways to support their students while schools are closed. This could include creating peer groups on mobile platforms. 

	Revise curriculum rationale to ensure there is an official recognition for alternative learning pathways.
	Increase investments in remote learning (1) to prepare for future rounds of school closings, (2) to strengthen teaching and learning where closures remain in effect and (3) to supplement instructional hours with a blended model where schools may be operating on partial or otherwise adapted schedules.
Ongoing opportunity for teacher capacity-building and training. 

	Consider the development of alternative academic calendars based on different public health scenarios and taking into consideration modalities to be used for remote learning.

	Equip teachers to deal with both learning recovery and students’ mental health. Training efforts should explicitly improve teachers’ ability to meet students’ basic literacy/numeracy and social-emotional needs, particularly in schools with a high proportion of at-risk students. 
.
	Consider which examinations should be undertaken and how they are carried out in a valid, reliable, and equitable way, with due consideration to physical distancing and other health requirements.
Consider universal promotion wherever possible and assess students’ levels of learning following school closures to inform remedial efforts. 

	Assess impacts of home learning and how the engagement measures will determine some of the key actions for recovery.

	Implement large-scale remedial programs to mitigate learning loss and prevent exacerbation of learning inequality after school closures, with a focus on literacy and numeracy for primary-age children and accessibility accommodations for children with disabilities. 
Accelerated education models can be implemented in parallel to integrate previously out-of-school or over-age children.

	Implement innovative teacher support methods, such as online professional development, coaching, or use of tutors to help bring capacity development efforts to scale more rapidly. This training and skills building can also be integrated into formal pre- and in-service teacher trainings.



	WELLBEING AND PROTECTION

	Wellbeing assessment and protocol consideration on a universal, targeted and intensive level.
	Increase provision of mental health and psychosocial support services that address stigmatization/discrimination and support children and their families in coping with the continued uncertainties of the pandemic.
	Share clear, concise and accurate information about COVID-19, normalize messages about fear and anxiety and promote self-care strategies not only for students and their families but also teachers and other school staff.

	Conduct a risk assessment for teachers and other staff (considering age, chronic conditions and other risk factors), then implement a staggered approach for returning to school.

	
	Review and strengthen referral systems.

	REACHING THE MOST MARGINALIZED

	How can Scottish Attainment Fund be used most effectively to support the recovery of our most vulnerable children and young people. 
	Support in the planning and implementation of SAC funds.  Share practice that has improved outcomes in these unprecedented times.
	On going assessment and support to ensure the funding is reactive to ongoing events.

	Adapt school opening policies and practices to expand access to marginalized groups such as previously out-of-school children, displaced/migrant children and minorities. 
	Take specific measures to mitigate protection risks while marginalized groups are out of schools through increased community engagement and improved referrals.
	Ensure learning materials/platforms, information, services and facilities are accessible to all members of our school communities.









Our Actions         

[bookmark: _GoBack]Local authorities planning recovery groups could use these starter questions, linked to our main actions, to scaffold planning and discussions.  In addition, each local authority will need to consider its own practical recovery for each sector. 

	Approach considerations and key questions to support discussion and planning.

	Protection

	The safety of our children, young people and staff will be our top priority throughout the recovery phase and beyond.  
NHS and Health Protection Scotland advice will always be central to plans with regular communication of all updates.
Gather information on each schools capacity for the number of learners in order to keep social distance?
What steps do we need to take to continue to socially distance in schools, ELC settings and the workplace to contain and prevent further outbreaks of the virus?                                                                     How would social distancing be possible in your context?                 What could the school day look like?                                                                         Will protection actions necessitate more adults being present to keep pupils apart and avoiding physical contact?                                                                     What would safe travel look like for your children and young people? What does school pick up and drop off look like?What does movement look like in a school, including change of class or break time?                                                                                                           How do we ensure hand washing is regular?                                                       How do we plan for safe eating of food?

	Inclusion, Wellbeing and Equalities

	For re-connection to be purposeful, we need to build trust and resilience and have a phased approach to returning to schools and early learning centres drawing on the most up to date scientific/medical advice.
How do we successfully return vulnerable learner to schools?
How might we adapt, plan and scale practice that has shown positive impact when working with the most vulnerable children and young people?
How do we connect with those who vulnerable children and young people who do not engage or re-engage with school?
Which nurturing approaches will be key to the success of re-connection?
What processes can we develop to identify needs and types universal, targeted and intensive supports?
What information do we already have to support children, young people and families?
Which partner agencies do we currently have to support with this work?
How can we use pupil voice, ‘Lockdown Lowdown’ as SEIC young   people were the highest number of respondents nationally?
In a phased reopening scenario:                                                           Which groups might you consider could return in the first instance?                                                                                     How might that look on a part time basis?                                         What would a sensible rotation look like for pupils and staff? What would learning and teaching look like across a week? 

	Equity

	The virus will have had a disproportionate impact on some families and communities and our recovery must consider how we redress this.
What resources to pupils need?
How might children’s development have been affected by school closure and lockdown? 
How can we gather information and monitor progress? 
What impact could this have had on ‘closing the gap?
What factors would we need to take into account for children and young people with ASN, who are at risk or vulnerable?



	Assessment

	Consideration will be taken to provide a rationale for assessment including all assessment lenses given the varying levels of learning and engagement.
How do we use the levels of engagement and the progression in learning to inform assessment of learning and support a baseline?
How are we monitoring and tracking to inform progress?
What options are available at a regional level, local authority level and school level?
When should baseline assessments take place?

	Curriculum

	There is a need for a recovery curriculum with a pedagogical framework which will facilitate teaching with compassion and connectiveness. The new refreshed Curriculum for Excellence document should underpin this recovery.
How do we ensure that the four capacities drive what we do?
How do we plan the curriculum for smaller and regular groups of children? 
What should the composition of these smaller groups be?
How are schools to prepare the curriculum?
What adjustments are crucial?
Will the requirements of BGE and Senior phase remain as we know them?
Recognition is required that the curriculum has been community based, how do we support the transition of curriculum back into school?


	School Improvement Processes

	School Improvement should still be based on robust self-evaluation with stakeholders and a triangulation of evidence.  
Should part of the school improvement priorities be supported either at a regional or local level? 
How do we share with stakeholders the difference in school improvement planning?
Should the improvement drivers be more flexible and shorter terms aims given the moving landscape? 
What kind of recovery Quality Improvement agenda is required?


	Data and Research

	Data from a variety of sources as well as from children, young people, parents/carers, and partners should be collated to inform the emerging education landscape.
What data should we collect?
How do we best use the levels of engagement data?
Where will we get our data?
What data will be most relevant during the recovery phase?
How do we use the data to make timely and targeted interventions?


	Pastoral Care
 
	Planning carefully together to ensure the time of reconnection to school is a time of recognising the emotional needs of the whole school community.  
What support you and your staff will need - practical, professional and personal – to enable a smooth return to working from school? What support will be necessary to help children and young people return, reconnect and thrive back at school?                                                        How do we ensure children and young people feel welcomed back? Parents must have clear information to reassure them of the  safety of their children and young people during school time?                    What do we have in place to support bereavement and trauma?    How do we renew relationships with all stakeholders?                      How do we facilitate the sustainability of pastoral care for all?


	Staff

	Support all staff groups to adapt and develop new skills and provide professional learning and emotional support required for the ‘new normal’. 
Where will professional learning be offered to meet the new blended learning communities?
How can teachers share practice within schools, local authorities and across authorities?


	Blended Learning

	Scenario planning will be necessary to establish a coherent and progressive blended learning curriculum.
How do teachers plan for home learning whilst also delivering quality learning and teaching in classrooms?
How do we assess the home e-learning aspect of blended learning?
How are the percentages of the blended curriculum calculated?
How do we ensure equality whilst considering equity?
What messages and reassurances of progression of learning with pace and challenge can we provide to parents/carers? 
Could we consider a “blended approach” – Teachers in first?         Could we consider teachers in class, casting to their pupils, some of whom might be in class, some at home?                                                    Is there an opportunity to explore wider educational opportunities such as outdoor learning, work- based learning activities as part of the approach?




A template to adopt or adapt, and  to distil the support materials to form a coherent plan for recovery in your local authority or individual learning context.
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Name:   __________________________________
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